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Basic information

Organisation of the book

This Teacher’s Guide is organised into two main sections or parts.
Part 1 is the general introduction section detailing pedagogical
issues. Part 2 is the main topic area. It gives the details of the
expected learning units as organised in the learner’s book and the
syllabus . The main elements of part 2 are:

. Topic Area: detailing the various sub-topic areas and the
units covered under the topic area.
. Unit heading: this is accompanied by some text in the

learner’s book to motivate learners. Also the total number
of lessons per unit is given.

Key Unit competence: This is the competence, which will be
achieved once learners have met all the learning objectives in the

unit.

. Outline of main sections in the unit: is a quick summary of
the sub-topics covered under the unit.

. Learning Objectives: The content in this area is broken

down into three categories of learning objectives, that is,
knowledge and understanding; skills; attitudes and values.

Knowledge and understanding: As in the existing curriculum,
knowledge and understanding is very important.

Skills: 1t is through the skills that learners apply their learning and
engage in higher order thinking. These skills relate to the upper
levels of Bloom’s taxonomy. They lead to deeper rather than
surface learning.

Attitudes and values: Truly engaging with the learning requires

appropriate attitudes and values that relate to the unit.

. Links to other subjects: It is important for learners to gain
an understanding of the interconnections between different
subjects so that learning in each subject is reinforced across
the curriculum. This platform does exactly that. It prepares
the teacher to pass this information to learners so that they
are aware.

. Assessment criteria: This is meant to evaluate whether
learners have succeeded in achieving the key Unit
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Competence(s) intended. This section will help you assess
whether the unit objectives have been met.

Background information: This is the introduction part of
the unit. It aims at giving you insights on the subject matter.
Additional information for the teacher: This section gives
more information than what the syllabus recommends for
purposes of preparing you to answer tough questions from
learners.

Learning activities: These activities are given per lesson
and have these sub-sections:

. Lesson titles.

. Specific objectives of the lesson

. Materials and learning resources.

. Teaching methodology.

. Exercises based on the lesson learnt

. Suggested teaching/learning approach.

. Generic competences covered.

. Crosscutting issues covered.

. Special needs and multi-ability learning.

. Formative assessment.

. Extended exercises/activities for fast learners and
remedial (reinforcement) exercises/activities for time
takers.

. Answers to self-evaluation exercises.

These activities are repeated in all lessons until the end of the unit.
They are followed by the answers on the Unit Assessment questions
at the end of every unit.

The structure of the syllabus

Economics is taught and learned in senior secondary schools as a
core subject. At every grade, the syllabus is structured in Topic
area, sub-topic areas and then further broken down into units.
The units have the following elements:

Each unit is aligned with the number of lessons.

Each unit has a key unit competence whose achievement is
pursued by all teaching and learning activities undertaken
by both the teacher and learners by the end of the unit.
Each unit has learning objectives which are broken into
knowledge and understanding which are associated with

vii



viii

Economics Teacher’s Guide Senior 5

Lower Order Thinking Skills or LOTS; acquisition of
Skills, Attitudes and Values. They are associated with
Higher Order Thinking Skills or HOTS. These learning
objectives are actually considered to be the ones targeted
by the present reviewed syllabus.

. Each unit has a Content area which indicates the scope of
coverage of what a teacher should teach and learners should
learn in line with stated learning objectives.

. Each unit suggests learning activities that are expected to
engage learners in an interactive learning process as much
as possible (learner-centred and participatory approach).

. Finally each unit is linked to other subjects, its assessment
criteria and the materials (or resources) that are expected to
be used in teaching and learning process.

In all, the Economics Senior 5 level has got two Topic Areas namely:
. Microeconomics

. Macroeconomics

These topic areas are further divided into Seven Sub-topic areas
as follows:

. Production theory

. National income

. Money and financial institutions
. Inflation

. Unemployment

. Public finance and fiscal policy
. Population, labour and wages

As for units, there are a total of 12 units in Economics Senior 5.

Background information on the new curriculum
The goal is to develop:

. A competence based society.

. The globalisation process

. The growth of the world market and competition at the
global level.

. A shift from knowledge-based to competence-based
curriculum.

All these necessitated a comprehensive review of the national
curriculum to address the required skills in the Rwandan education
system.
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It 1s against this background that the syllabus at secondary level
was reviewed. This ensures that it is responsive to the needs of
the learner. The syllabus curriculum shifts from knowledge-based
learning to competence based learning.

Competence-based learning refers to systems of instruction,
assessments, grading and academic reporting. It is based on learners
demonstrating what they have acquired and learnt the essential
knowledge, skills and attitudes as they progress through their
education. Apart from being integrative, the newly revised syllabus
guides the interaction between the teacher and the learner in the
learning process. It further puts greater emphasis on skills, attitudes
and values a learner should acquire during each unit of learning.
As a competence-based syllabus, it elaborates on the three aspects
of knowledge, skills and attitudes in economics.

Rationale of Teaching and Learning
Economics

Economics is concerned with the study of how scarce resources
are allocated, given the unlimited wants of a society.

Economics decisions significantly influence the quality of life
experienced by people throughout the world .The study of
economics can help individuals; groups and societies make choices
that assist them improve their quality of life.

Economics prepares learners for the real world of work through
career paths like Entrepreneurship, Management, Business,
Accounting and Finance, Marketing, Tourism, Statistics,
International Economics and policies, Agriculture Economics,
Environmental Studies, and Development Studies. It also gives
learners the critical knowledge and skills to communicate ideas
using the language and tools of the discipline of economics.
Furthermore it provides a useful foundation not only for further
study in Economics but also for study in other Social Science
subjects, including History, Politics and international relations.

This syllabus will contribute to the development of the ideal
Rwandan learner with convenient soft skills and enable them
to apply Economics in employment and in their general life as
articulated by the vision 2020, EDPRS II and ESSP. It will build

ix
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learner’s knowledge, skills and values in areas including, but not

limited to the following:

. Awareness of the importance of living in harmony with the
environment. Have a strong appreciation of community
cohesion and moral issues including responsibility for and
accountability to self and community.

. Demonstrate multiple literacy, independence and critical
thinking, questions the beliefs and practices of the past
and present, and brings this to bear through the innovative
applications of science and technology to problem solving.

. Demonstrate a positive work attitude.

. Value and display creative imagination in its various
manifestations and nurture its development in the economic
and entrepreneurial spheres and in all other areas of life.

Also, in keeping with the UNESCO Pillars of Learning, on
completion of Economics study, learners will learn to know, learn to
do, learn to be, and learn to live together having been exposed to the
values contained within human rights and democratic principles.

In summary, the syllabus seeks to equip learners with the basic
tools necessary for an understanding and interpretation of
economics phenomena experienced by Rwandan people and for
communicating intelligently and effectively on economic issues
in the region and the wider international community.

Competences

Types of competences and their acquisition
Competences are statements of the characteristics that learners
should demonstrate. It indicates their preparedness and the ability
to perform independently in professional practice. The two types of
competences visualised in this curriculum are basic competences
and generic competences.

Basic competences

Basic competences are addressed in the stated broad subject
competences and in objective highlighted year on year basis and
in each of the units of learning. They include:
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Literacy

Reading a variety of texts accurately and quickly.
Expressing ideas, messages and events through writing
legible texts in good hand-writing with correctly spelt
words.

Communicating ideas effectively.

Listening carefully for understanding and seeking
clarification when necessary.

Numeracy

Computing accurately using the four mathematical
operations such as:

Manipulating numbers, mathematical symbols, quantities,
shapes and figures to accomplish a task involving
calculations, measurements and estimations.

Use numerical patterns and relationships to solve problems
related to everyday activities like commercial context and
financial management.

Interpreting basic statistical data and other information
using tables, diagrams, pie charts and graphs.

ICT and digital competences

Locating, extracting, recording and interpreting information
from various sources.

Assessing, retrieving and exchanging information via
internet or cell phones.

Using cell phones and internet for leisure and for money
transactions.

Using computer keyboard and mouse to write and store
information.

Using information and communication technologies to
enhance learning and teaching (all subjects).

Citizenship and national identity

Relating the impact of historical events on past and present
national and cultural identity.

Understanding the historical and cultural roots of Rwandan
society and how the local infrastructure functions in relation
to the global environment.

Xi
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Demonstrating respect for cultural identities and expressing
the role of the national language in social and cultural
context.

Advocating for the historical, cultural and geographical
heritage of the nation within the global dimension.
Showing national consciousness and a strong sense of
belonging and patriotic spirit.

Advocating for a harmonious and cohesive society and
working with people from diverse cultural backgrounds.

Entrepreneurship and business development

Applying entrepreneurial attitudes and approaches to
challenges and opportunities in school and in life.
Understanding the obligations of the different parties
involved in employment.

Planning and managing micro projects and small and
medium enterprises.

Creation of employment and keeping proper books of
accounts.

Risk-taking in business ventures and in other initiative.
Evaluating resources needed for a business.

Generic competences

The generic competences are competences that must be emphasised
and reflected in the learning process. They are briefly described
below and teachers must ensure that learners are engaged in tasks
that help them to acquire the competences.

1.

Xii

Critical thinking and problem solving skills: The acquisition
of such skills will help learners to think ingeniously,
innovatively and broadly and be able to evaluate and find
solutions to problems encountered in their surroundings.

Creativity and innovation: The acquisition of such skills will
help learners to take initiatives and use imagination beyond
knowledge provided in classroom to generate new ideas and
construct new concepts.

Research skills: This will help learners to find answers to
questions based on existing information and concepts and
use it to explain phenomena from gathered information.
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4.  Communication in official languages: Teachers, irrespective
of being language teachers should ensure the proper use of
the language of instruction by learners. Teachers should
communicate clearly and confidently. They should convey
ideas effectively through spoken and written English by
applying appropriate grammar and relevant vocabulary.

5.  Cooperation, interpersonal management and life skill: This
will help the learner to cooperate in a team in whatever task
assigned and to practice positive ethical moral values while
respecting rights, feelings and views of others. Perform
practical activities related to environmental conservation and
protection. Advocate for personal, family and community
health, hygiene and nutrition and responding creatively to a
variety of challenges encountered in life.

6.  Lifelong learning: The acquisition of such skills will help
learners to update knowledge and skills with minimum
external support. Learners will be able to cope with evolution
of knowledge advances for personal fulfilment in areas that
are relevant to their improvement and development.

Economics as a subject and developing the competences

The national policy documents based on national aspirations
identify some ‘basic Competences’ alongside the ‘Generic
Competences’ that will develop higher order critical thinking
skills and help learners learn Economics for application in real life.
The nature of learning activities which are mainly inquiry oriented
contribute to the achievement of those competences.

Through observation, experimentation, and presentation of
information during the learning process, the learner will not only
develop deductive and inductive skills but also acquire cooperation
and communication, critical thinking and problem-solving skills.
This will be realised when learners make presentations leading to
interpretations and conclusions at the end of a learning unit. This
will be achieved through learner group work and cooperative
learning of Economics, which in turn will promote interpersonal
relations and team work.

xiii
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Crosscutting issues to be infused during
learning

These are emerging issues which need to be incorporated in the
learning process. Each of the cross-cutting issues has its own
important programme of learning reflecting key national priorities.
This learning is integrated into the syllabuses of subjects across
the curriculum rather than each issue having a dedicated timetable
slot of its own. As a result of this integration, the learning activities
in the units of subjects across the curriculum incorporate all the
learning associated with the cross-cutting issues. The eight cross-
cutting issues are:

Peace and Values Education

The need for Peace and Values Education in the curriculum is
obvious. Peace is clearly critical for society to flourish and for every
individual to focus on personal achievement and their contribution
to the success of the nation. Values education forms a key element
of the strategy for ensuring young people recognise the importance
of contributing to society, working for peace and harmony and
being committed to avoiding conflict.

Financial Education

Financial education makes a strong contribution to the wider aims
of education. It makes learning relevant to real life situations.
It aims at a comprehensive financial education program as a
precondition for achieving financial inclusion target and improves
the financial capability of Rwandans. Financial education has a
key role of not only improving knowledge of personal but also
transforming this knowledge into action. It provides the tools for
sound money management practices on earnings, spending, saving,
borrowing and investing. Financial education enables people to
take appropriate financial services both formal and informal that is
available to them and encourages financial behaviour that enhance
their overall economic well-being.

Standardisation culture

Standardisation culture develops learners’ understanding of the
importance of standards as a pillar of economic development and
in the practices, activities and lifestyle of the citizens. It is intended
that the adoption of standardisation culture should have an impact
upon health improvement, economic growth, industrialisation,
trade and general welfare of the people. While education is the
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foundation and strength of our nation, standards are one of the key
pillars of sustainable economic development.

Genocide Studies

Genocide Studies provide young people with an understanding of
the circumstances leading to the genocide and the remarkable story
of recovery and re-establishing national unity. Genocide studies
help learners to comprehend the role of every individual in ensuring
nothing of the sort ever happens again.

The intent of a cross-cutting curriculum around the topic of
genocide is to fight against genocide, genocide denial, and genocide
ideology; and to equip learners with a more fundamental and
comprehensive understanding of the genocide, thereby preventing
further human rights violation in the future and enabling Rwanda’s
population of young people to more competently and thoughtfully
enter the workforce. So it needs to be emphasised.

Environment and sustainability

The growing awareness of the impact of the human race on the
environment has led to recognition of the need to ensure our young
people understand the importance of sustainability as they grow
up and become responsible for the world around them. Hence
Environment and Sustainability is a very important cross-cutting
issue. Learners need basic knowledge from the natural sciences,
social sciences and humanities to understand and interpret
principles of sustainability. They also need skills and attitudes that
will enable them in their everyday life to address the environment
and climate change issue and to have a sustainable livelihood.

Gender education

There is a strong moral imperative to afford every individual their
basic human rights and gender inequality results in women and girls
being treated less favourably than men. A strong negative impact
of unequal treatment, which affects the nation as a whole, is the
fact that it results in women being held back and their talents and
abilities not being fully realised. With a good understanding of the
principles of gender Equality, it is intended that future generations
will ensure that the potential of the whole population is realised.

XV
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Comprehensive sexuality education (HIV and
AIDS, STI, Family planning, Gender equality and
Reproductive health)

Comprehensive sexuality education, which is age appropriate,
gender sensitive and life skills based can provide young people
with the knowledge and skills to make informed decisions about
their sexuality and life style. Preparing children and young people
for the transition to adulthood has been one of humanity’s greatest
challenges with human sexuality and relationships at its core.

Few young people receive adequate preparations for their sexual
lives. This leaves them potentially vulnerable to coercion, abuse
and exploitation, unintended pregnancy and sexually transmitted
infections (STIs) including HIV and AIDS. Many young people
approach adulthood faced with conflicting and confusing
messages about sexuality and gender. This is often exacerbated
by embarrassment, silence, disapproval and open discussion of
sexual matters by adults (parents, teachers) at the very time when
it is most needed.

Comprehensive sexuality education supports a rights-based
approach in which values such as respect, acceptance, tolerance,
equality, empathy and reciprocity are inextricably linked to
universally agreed human rights. A clear message concerning
these dangers and how they can be avoided, from right across the
curriculum, is the best way to ensure that young people understand
the risks and know how to stay healthy.

Inclusive education

Inclusive education involves ensuring that all learners are engaged
in education and that they are welcomed by other learners so that
everyone can achieve their potential. Inclusive practice embraces
every individual regardless of gender or ability including those with
learning difficulties and disabilities. The most focus of inclusive
curriculum is on ensuring participation in education of learners with
different learning styles and other difficulties. To be successful,
it entails a range of issues including teacher’s positive attitudes,
adapting the learning resources, differentiation of teaching and
learning methods and working together. Overall, the benefits of
an inclusive curriculum extend to all learners.
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Special needs education and inclusivity

All Rwandans have the right to access education regardless of their
different social economic or political background. The undermining
of this provision would naturally hold that all citizens benefit from
the same menu of educational programs. The possibility of this
assumption is the focus of special needs education. The critical
issue is that we have persons/learners who are totally different
in their ways of living and learning as opposed to the majority.
The difference can either be emotional, physical, sensory and
intellectual learning challenges traditionally known as mental
retardation. These learners equally have the right to benefit from
the free and compulsory basic education in the nearby ordinary/
mainstream schools. Therefore, the schools’ role is to enrol them
and also set strategies to provide relevant education to them. The
teacher therefore is requested to consider each learner’s needs
during teaching and learning process. Assessment strategies and
conditions should also be standardised to the needs of these learners.
Also ensure that you include learners with special education needs
in classroom activities as much as possible.

The special needs learners can fall in any of the following common
categories:

. Physical difficulties.

. Visual difficulties.

. Hearing difficulties.

. Mental difficulties.

. Genocide traumatised learners.

The teacher should identify such cases and help facilitate the
affected learner’s learning. The following are some suggestions
on how to support special needs learners in your class.

Learners with physical difficulties

In this group of learners, the affected areas are normally some
body parts, especially the limbs. There may be partial or total loss
of use of the limbs. In case the legs are affected, the learners will
need assistance during activities that involve movement. This could
be the limbs. In case the legs are affected, the learners will need
assistance during activities that involve movement. This could be
during a nature walk and other activities that learners have to stand
for some reason. The teacher should organise for the learner’s ease
of movement around. The learner should also be given time to
catch up with the others.

XVii
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In case the hands are affected, the learners should be given more
time to finish their work. In both cases, the learner should not be
pressurised to do things that can cause injury or mockery.

Learners with visual difficulties

These learners normally have problems with their eye sight. They
should sit in a position where they are able to see the chalkboard
without straining. For example, the learner could be long-sighted
or short-sighted; the material to be observed should be brought
closer to the learner and a magnifying lens used where necessary.
You should use large diagrams, charts and labels.

In some cases, the learner can be allowed to touch and feel whatever
they are looking at. Other learners can assist by reading aloud. The
lighting system in the classroom can also be improved. You should
read aloud most of the things you write on the chalkboard.

Learners with hearing difficulties

The affected part in this case is the ear. The learner should have
hearing aids. You should use as many visual aids as possible. They
should also project their voices and always talk while facing the
learners. Use of gestures and signs while talking helps the learner
figure out what you are saying as well.

Learners with speech difficulties

A common example in a normal class is stammer. They always
speak with a lot of difficulties. You should be patient with them
and encourage such learners to express themselves in their own
way. Such learners should be given more written exercises.

Learners with mental difficulties

You should try to identify the nature and level of the mental
difficulty. Learners with mental difficulties should then be given
special assistance and attention at an individual level. They can
be given special tests or assignments. In general, all the learners
with difficulties should be reinforced promptly. This encourages
and motivates them. You and the rest of the class should never
ridicule learners with any of the difficulties. Note that generally
people with any kind of disability can be very sensitive to any kind
of negative comments or criticism.
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Remind them that ‘Disability is not inability’.

The teacher should avoid giving privileges where the learners do
not deserve them. Treat them fairly but not with excessive favours.
In extreme cases it can be recommended for the learners to join a
special school.

Genocide traumatised learners

Studies have shown that learners from families that were affected
by genocide suffer post-traumatic stress disorder (PTSD). As such
they need to be treated as a special case. As a teacher, you need to
be careful when dealing with such learners. Also you need to be
in control especially when the topic under discussion touches on
genocide issues. Any language that may elicit emotional reactions
from learners either by fellow learners or by the teacher should
be avoided.

Note

As a teacher, before the start of any lesson in every unit, you
need to identify and recognise cases that require special needs
education e.g. learners who have physical, visual, hearing, mental
or genocide trauma difficulties etc. and design appropriate means
and measures that consider each learner’s needs during teaching
and learning process. Include them in classroom presentations and
activities as much as possible, and the assessment strategies and
conditions should be standardised to the needs of these learners.

Such methods may include among others the following:

. For learners with physical difficulties, organise for them
ease of movement in and outside class and or give them
more time to finish their work.

. For learners with visual difficulties, sit them in a position
where they are able to see the chalk board without straining
or use large diagrams and charts etc.

. For learners with hearing difficulties, use visual aids.

. For learners with speech difficulties, be patient and
encourage learners to express themselves in their own way.

. For learners with mental difficulties, give special attention

and assistance at an individual level.

Xix
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Methods, techniques and strategies of
teaching Economics

Methods

Teaching methods are the approaches that the teacher employs
during a lesson. The two main teaching methods are teacher-centred
and learner-centred.

In the teacher-centred method, the teacher is the active participant
in giving knowledge, skills and attitudes to the learner who is a
passive recipient. The teacher may therefore use such approaches
like dictating notes, reading a passage from the course book or
giving a lecture to the class. The learners are generally not actively
involved in the lesson. This method is mostly used when the teacher
intends to cover broader areas where learners do not require many
explanations. This method should be avoided at all costs because
the learner is not fully involved.

The learner-centred method or the activity-oriented is the opposite
of teacher-centred method. In this method, learners are active
participants in the learning process. Learners are the doers of the
activities. This method should be advocated for. The teacher’s
role in this method is that of a guide and a facilitator in the learning
process. Learners are required to examine, find out, determine, give
their opinions (in discussions), draw comparisons and participate
in debates and projects among others. Learning is all about the
learner. The teacher’s role in this method is to find out whether
the learner has acquired the required skills. He or she observes the
learner’s participation and evaluates them after the lesson. The
teacher may also come in to help the learner understand a concept
or assist in explaining some concepts. This method should be
employed across all units.

Techniques
Techniques are basically the specific activities that learners are
involved in during the lesson.

Learner-centred activities may include group discussions, role-
playing, and question answer approach, drawing of graphs or
dramatising. You should use the most appropriate technique during
a lesson to enhance learning and acquisition of knowledge and
skills.



Introduction

Strategies

Apart from the methods and techniques that can be used to teach
Economics, you can also change your strategy to aid further
understanding of the subject. Strategies are the sequences or
procedures that can be applied to make the lesson interesting.
The strategy to be adopted is mainly indicated in the lesson plan.
Indicate the activities to be performed both by the learner and
you (teacher) from the start of the lesson till the end. This kind
of arrangement helps you to consistently refer to the activity or
strategy that best suits a particular lesson or topic.

Teaching techniques
Methods, techniques and strategies are usually confused to mean
the same. These terms, though related, refer to different activities in
the course of teaching. Below are some of the teaching techniques
you can use in teaching Economics. They include, but not limited
to:

(a) Teacher exposition

(b)  Group discussion and activities

(c) Education tours to relevant sites

(d) Enquiry

(e) Debates

(f) Projects

(g) Research

(h) Simulation

(1)  Demonstration

(j)  Case studies

(k) Role-playing

(I)  Question and answer

(m) Lecturing

(n) Resource persons

(o) Oral reports

Teacher exposition

Teacher exposition is the technique used when introducing new
concepts, especially when introducing new topics. The teacher
often uses this method to explain concepts that learners are
meeting for the first time. You should therefore ensure that learners
understand these new concepts before going deep in the coverage
of the content. This technique is mainly teacher-centred since the
teacher provides background information to any new concept. This

XXi
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provides learners with the opportunity to understand the concepts,
thereby understanding the topic well.

Group discussion and activities

Holding a class discussion is one of the most effective techniques of
teaching Economics. The role of the teacher is that of a facilitator.
The teacher can divide learners into groups of manageable numbers.
The teacher can then assign each group a discussion topic. The
teacher can also hold a whole class discussion where each learner
is encouraged to participate by giving opinions, asking questions
and contributing to the discussion fully. When holding discussions,
you should encourage learners to give local examples and provide
solutions they can identify with in their local areas.

Education tours

Organising an education tour to relevant sites is a very important
technique that teachers can use to ensure effective learning.
Learners get to learn and understand better what they learn in
class. Moreover, the learners will be able to break the monotonous
class lessons. Such tours such as to the local market, community,
businesses, offices etc. will enable learners to collect information
for themselves. This will enhance first-hand information collection.

Before leading learners to an education trip, you should prepare
adequately for the trip, treating it as a lesson like any other. It is
advisable that you are aware of the places of fieldwork, having
visited the places previously. This is necessary because it enables
you to identify the areas or points of interest and therefore develop
the lesson and its objectives. If it is a visit to a nearby market, you
must first ask permission from the relevant local authority and
prepare some respondents on the questions learners are likely to
ask. You should then ensure that the actual time and day of visit
is adhered to. You need to prepare learners on the areas of visit.
Learners also require being prepared in terms of their expected
behaviour, the questions they should ask and the activities they
will be involved in. Some of the activities include observing,
drawing sketches, making notes, collecting specimens or samples,
measuring, classifying, listening and interviewing among others.

After the visit, you should give learners the opportunity to report
on what they saw and their opinion about the trip and areas of the
study.
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The following are some of the advantages of using education tours:

(a) Learners learn to be independent in gathering
information.

(b) It exposes learners to real life situations.

(c) Learners develop the skill of leadership and the spirit
of teamwork.

(d) It enables the learner to develop the skills of
observation, data collection, note-taking, interviewing
and analysis among others.

(e) Itis a valuable break from the classroom monotony.

Inquiry

This is a quest to find out more about a given issue. In this
technique, learners attempt to carry out further investigation on
a topic of learning for purposes of getting a solution to a given
problem. The investigation may involve reading several sources
in order to analyse the information. After carrying out an inquiry,
learners should make their findings known to the rest of the
members of the class. For instance, learners may be asked to find
out from the local environment how various economic activities
are influencing the environment.

Debates

The use of debates in class is highly encouraged. This is because
debates enable learners to defend a particular line of thought,
thereby learning from one another. Learners prepare adequately
as they gather the points for debate. You (teacher) should identify
appropriate topics for debate, which have sufficient points for and
against, to allow learners enough time to give their points. There
are adequate topics that can generate issues for debate, such as;
significance of early marriages in rapid population growth of a
country.

A class debate should only be organised after learners have gained
some knowledge on a given issue, in order to apply or recall the
knowledge they have acquired.

Debates are also useful to the learner as they instill in the learner
the urge of being confident to speak to a multitude of people. The
fear of standing and speaking in front of others disappears as one
gets used to talking in front of fellow learners during debates.
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Simulation

This is the use of games to reinforce what has already been covered
in class. As a teacher you can identify a topic with several points,
needed for scoring, such as factors that affect demand. You can then
divide the class into 2 or 3 groups to compete in a game of scoring
points. For instance, the group that names the highest number of
factors affecting demand wins the game. This game helps learners
to remember with ease the specific factors.

Projects

The use of projects is appropriate in Economics, more so to
emphasise the skills learnt in class. Learners are assigned specific
activities after a given unit, so as to reinforce their rate of learning
and also to provide them with an opportunity to apply the knowledge
and skills acquired. Projects may be in form of investigation as to
why people may prefer consumption over saving and vice versa.
As a teacher visit each group to find out what they are doing and
provide the necessary guidance. You should asses the participation
of individual learners and grade them.

Role-playing and dramatisation

This involves learners acting out a given situation to imitate its
occurrence. Learners are called upon to identify suitable units that
can be acted out by more than three learners, such as a market
scene. Learners are assigned specific roles, of which they need to
be given time to memorise the words and actions. This technique
works better if the unit to be acted out has already been taught,
since learners already have some prior knowledge about the topic.

These techniques assist learners to express themselves thus
enabling them to remember more of what they learn in class. This
can be effectively used when assessing learners especially at the
end of the unit.

Question and answer

The use of question and answer is the most commonly used teaching
technique. The questions asked by the teacher in the course of the
lesson should assist the teacher to gauge the level of understanding
of the learners. It also allows learners to participate in the lesson,
as they ask questions. You should ask guiding or leading questions
that involve all members of the class. The questions asked by the
teacher should vary from low order questions that require learners
to recall knowledge gained, to high order questions that require



Introduction

learners to analyse or synthesise information before responding
to the questions asked. The questions should be short and clear
and relevant to the topic of discussion. You should distribute the
questions to all members of the class, without relying on those
learners whose hands are up. You need to reinforce learners so as
to encourage them to participate actively in the lesson. You should
correct incorrect responses by learners. You should not answer
all the questions asked during the lesson. You can ask learners to
respond to a question asked by the other learners, but clarify the
responses given by learners.

Lectures

Although lecturing is a teacher-centred technique, it becomes
appropriate when used for five minutes to introduce or summarise a
lesson or discussion. A lecture should be kept brief and interesting
s0 as to act as a stimulus to a class discussion or debate. A lecture
should not contain information the learners can acquire from books
or other source, but contains information that is either new to them
or difficult to obtain. A good lecture should be accompanied by
thought-provoking questions. A good example of lecture points is
effects of under-population in a developing country.

Use of resource persons

This is the use of experts in certain fields of economics to come and
offer a talk to learners. For instance, in the area around the school,
there exists a knowledgeable person who contains some knowledge
about how barter exchange was carried out during olden days; such
a person can be invited to share knowledge with learners about the
advantages and challenges that were in compared to the monetary
exchange. After identifying the resource person, agreeing on the
areas of discussion and the time of the lesson, the resource person
will talk to the learners.

After confirming with the resource person, the teacher should
prepare learners by telling them who the resource person is, the
day and time of the talk and how they are expected to conduct
themselves during the talk. You should encourage learners to ask
the resource person questions related to the topic of discussion in
class. This will enable the resource person to clarify issues which
learners do not understand. They should also make notes from the
talk. After the resource person has left, learners should go over the
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points raised with the class, to clarify or correct any errors that may
have been pointed out.

Important attitudes in learning economics

In learners

There are certain useful attitudes, which the teacher should help
to develop in the learners as they carry out various activities and
research in economics. Economics as a problem-solving discipline
is expected to make an impact on the learner’s general behaviour.

The nature of the subject demands learners to be honest with
themselves as they work out the given problems to the economic
models and make unbiased conclusions. They should be aware
of the danger involved in making generalisations out of limited
information, feeling tired of being unable to finish the assignment.
They should be open-minded and able to distinguish between
propaganda and truth.

Some of the attitudes that learners should develop include:

. Practical approach to problem solving — Learners should
seek answers to their questions and problems by carrying
out investigations where possible.

. Responsibility — Learners should be responsible enough to
effect tasks apportioned and take good care of the resources
given to them.

. Cooperation — Learners will often be working in groups
while carrying out the activities and need therefore to
cooperate with all other members of the group.

. Curiosity — Learners should have a curious attitude as they
observe things and events around them. This is the first step
towards solving a problem.

. Self-confidence — Learners should have the will to attempt
to solve a problem. The feeling of self-confidence can be
strengthened in young learners if they experience many
small successes that win approval and encouragement from
the teacher. The problems which learners attempt to solve
should not be so difficult that they lead to frustration.

. Honesty — As they make observations, record, analyse
results and draw conclusions.
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In teachers

. Engage learners in a variety of learning activities.

. Apply appropriate teaching and assessment methods.

. Adjust instructions to the level of the learner.

. Be creative as much as possible to attract the attention of
the learner.

. Make connections or relations with other subjects.

. Show high level of mastering knowledge of the content.

. Develop effective discipline skills to adequately manage
the classroom.

. Be a good communicator.

. Guide and counsel learners more often.

. Have passion for learners as you teach them.

Learners’ role in learning Economics

Learning takes place only when the learner has internally digested
and assimilated the material to be learnt. As such, learning is a
highly personal and individual process. It therefore means that a
learner must be actively engaged in the learning exercise.

For active participation in learning, the learner must:
(a) Develop the curiosity, powers of observation and
enquiry by exploring the local environment.
(b) Raise questions about what is observed.
(¢) Suggest solutions to those questions and carry out
investigations to search for answers.

The competence-based approach considers the learning process
to involve the construction of meaning by learners. Simply, it
emphasises the need for learners to think about scientific activity
in order to make sense of and understand the scientific concepts
being introduced. In this new dispensation, learners are in the
driver’s seat, which implies they will construct their knowledge
by posing questions, planning investigation, conducting their
own experiments, analysing and communicating results. More
specifically, when engaging in inquiry, learners will describe
objects and events, ask questions, construct explanations, test
those explanations against current scientific knowledge, and
communicate their ideas to others. By so doing, learners will take
ownership of the learning process.
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Learners’ activities are indicated against each learning unit
reflecting their appropriate engagement in the learning process.
Even though they do not necessarily take place simultaneously
in each and every Economics lesson and for all levels, over time,
learners get involved in the following activities:

. Observing and writing down what they have seen.

. Pursuing questions which they have identified on their own
even if introduced by the teacher.

. Taking part in planning research with appropriate controls

to answer specific questions.

. Using and developing skills of gathering data directly
by observation or measurement and by using secondary
sources.

. Using and developing skills of organising and interpreting
data, reasoning, proposing explanations, making predictions
based on what they think or find out.

. Working collaboratively with others, communicating their
own ideas and considering others’ ideas.

. Expressing themselves using appropriate scientific terms
and representations in writing and talk.

. Engaging in lively public discussions in defence of their
work and explanations.

. Applying their learning in real life contexts.

. Reflecting self critically about the process and outcomes of

their inquiries.

During this reciprocal interaction, what learners will acquire is not
only content knowledge, but also a number of skills, and values and
attitudes. These skills include how to approach a problem, identify
important resources, design and carry out hands-on investigations,
analyse and interpret data, and perhaps most importantly, recognise
when they have answered the question or solved the problem and
appreciate what they have learnt and extend it to the entire society.

Teacher’s role in learning and teaching

The teacher is one of the most important resources in the classroom.
The teacher’s role is fundamental to the successful implementation
of the learning programme in the school. The role of the teacher
will remain critical. However instead of being the “prudent on the
period”; the teacher will rather be the “guide on the side” who acts
as a facilitator in a variety of ways. Some of these ways include:
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Encouraging and accepting learner autonomy and initiative.
Using raw data and primary sources, along with
manipulative, interactive, and physical materials.

Using cognitive terminology such as classify, analyse,
predict, and create when framing tasks.

Allowing learner responses to drive lessons, shift
instructional strategies, and alter content.

Familiarising themselves with learners’ understanding of
concepts before sharing your own understanding of those
concepts.

Encourage learners to engage in dialogue, both with the
teacher and one another.

Engaging learners in experiences that pose contradictions
to their initial hypotheses and then encourage discussion.
Providing time for learners to construct relationships and
create metaphors.

Nurturing learners’ natural curiosity.

Organising the classroom to create a suitable learning
environment.

Preparing appropriate materials for learning activities.
Motivating learners to make them ready for learning.
Co-ordinating learners’ activities so that the desired
objectives can be achieved.

Assessing learners’ activities and suggesting solutions to
their problems.

Assisting learners to consolidate their activities by
summarising the key points learnt.

From time to time, the teacher should interact with learners
individually or in groups, to diagnose their weaknesses and
frustrations, appraise their efforts, imagination and excitement. This
will assist and guide them in the task of learning. The teacher must
make an effort to teach learners how to team up but still have each
learner directly involved in working with materials, consulting with
the teacher and with fellow learners. Remember that whatever you
do during the class, the interests of the learner remains paramount!
Therefore, the teacher should allow and encourage learners to:

Explore their local environment.
Ask questions about things and events.
Make observations
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. Perform simple investigations and experiments to seek
answers to their questions.

. Talk to each other and to the other learners about their
experiences, interests, problems, successes and even
frustrations.

. Play and make models of things that interest them.

Teaching resources

These refer to the things that the teacher requires during the
teaching process. Some of these things include:

. The classroom.

. Textbooks.

. Wall charts and wall maps.

. Business journals and magazines.

. Resource persons.

. Social facilities such as health centres, other learning
institutions and community organisations.

. Enterprises such as agricultural farms, businesses and

industries, among others.

Classrooms as a learning environment

Classroom generally refers to the place where learning takes place.

Learners learn from everything that happens around them, such

as the things that they hear, see, touch, taste, smell and play with.

It is therefore important for the teacher to make his/her classroom

an attractive and stimulating environment. This can be done by:

. Carefully arranging the furniture and desks.

. Putting up learning and teaching aids on the walls. Examples
are wall charts or pictures or photographs.

. Displaying models.

. Providing objects for play for example toys.

. Having a display corner in the classroom where learners
display their work.

. Securing a storage area.

The materials in the classroom should get the learners thinking and
asking questions about what is around them and encourage them
to do worthwhile activities.

Classroom organisation
A well-organised classroom is an asset to good Economics teaching.
However, there is no one correct style to suit all classrooms and
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situations. The teacher should consider the following factors when
organising the classroom:

(a)
(b)
(©)
(d)
(e)

(H
(2

Furniture should be well arranged so as to allow free
movement of learners and the teacher.

Set a corner for storing materials so as not to obstruct
learners or distract them.

The number of learners in the class, their gender and
their ages.

Learners should be reasonably spread out so that they
do not interfere with one another’s activities.

The series of lessons or activities going on for a number
of days or weeks such as individual or group work or
whole class.

Classroom itself, that is, positions of windows, doors
such that learners face the lighted areas of the room.
Personal preferences. These should be in the interest of
the learners especially where you normally stand, you
should be able to communicate with all the learners,
and also have a general view of all learners in class.

Sample classroom setting
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Grouping learners for learning

Most of the Economics activities are carried out in groups.
Therefore the teacher should place 2 or 3 desks against each other
and then have a group of learners sitting around those desks. In
certain activities, the teacher may wish to carry out a demonstration.
In this case, learners should be sitting or standing in a semi-circle, or
arranged around an empty shape of letter “U” such that each learner
can see what the teacher is doing clearly and without obstruction
or pushing. If the learners are involved in individual work, each
learner can work on the floor or on the desk or a portion of the
desk if they are sharing. In this case, they need to face each other.

Grouping learners for learning has increasingly become popular in
recent years. In fact, the shift from knowledge based to competence
curriculum will make grouping the norm in the teaching process.
Grouping learners can be informed by one or all of the following:

(a) Similar ability grouping

(b) Mixed ability grouping

(c) Similar interests grouping

(d) Needs grouping

(e) Friendship grouping

(f) Gender grouping

In Economics, groupings are commonly those of types (a), (b), (c)
and (d). Grouping learners has several advantages such as:
(a) Theindividual learner’s progress and needs can easily
be observed.
(b) The teacher-learner relationship is enhanced.
(c) Ateacher can easily attend to the needs and problems
of a small group.
(d) Materials that were inadequate for individual work can
now easily be shared.
(e) Learners can learn from one another.
(f) Cooperation among learners can easily be developed.
(g) Many learners accept correction from the teacher more
readily and without feeling humiliated when they are
in a small group rather than the whole class.
(h) Learners’ creativity, responsibility and leadership skills
can easily be developed.
(i) Learners can work at their own pace.
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The type of “grouping” that a teacher may chose depends on:
(a) The topic or task to be tackled.
(b) The materials available.
(c) Ability of learners in the class (fast, average, slow).

As ateacher, you must be flexible enough to adjust or change types
of grouping to cope with new situations.

L ]
1,

Sample of grouping in a classroom setting

There is no fixed number of learners that a group must have. This
again will be dictated by such factors as the task to be done, the
materials, characteristics of learners in your class, size and the space
available. However groups should on average have between four
to seven learners. You can also resort to pair work depending on
the nature of the content being taught at the time.

There is no one method or approach to teaching that is appropriate
to all lessons. You should, therefore, choose wisely the method to
use or a combination of methods depending on the nature of the
topic or sub-topic at hand.

Safety in the classroom

Learners in secondary schools are active and curious. As such they
are liable to getting harmed and injured. They should therefore be
constantly protected from sources of injury and harm. The teacher is
therefore advised to take strict safety precautions whenever learners
are in class or outside the classroom. Some areas that may need
consideration as far as safety is concerned include:

. During discussions of the group activities

. During nature walks and field visits.
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Learners should avoid handling or touching things unnecessarily.

Remember according to Rwanda laws, a teacher is responsible for
the safety of the learners during the period he or she is handling
them.

The content map

This is used to identify the competences to be developed in each
work unit and activities that enable the competences. It is prepared
for each unit in all sub-topic areas to be covered in the syllabus. It
contains the following components:

. Topic Area

. Sub-topic area

. Unit

. Key competence

. Number of periods

. Introduction by the teacher

. Classroom organisation,

. Equipment required

. Activities by learners

. Competences practiced
. Language practice

. Vocabulary acquisition
. Numeracy

. Study skills

. Revision

. Assessment

. Learning outcomes/objectives.
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The syllabus
The syllabus contains the content to be taught at a specific level
over a specific period. It also contains:

. The topic areas and sub-topic areas

. The rationale of teaching the subject at that level.

. The learning objectives and aims intended to be achieved.

. The learning activities

. Links to other subjects, if any.

. Assessment criteria.

. Reference materials.

. The key unit competences to be acquired by learners in a
given unit.

. The specific outcomes expected of learners after being
taught.

Usually, the curriculum developers endeavour to organise the
content of the syllabus in the order of how it should be taught.
However there are times when the teacher may have to reorganise
some of the content to conform to the principles of effective
teaching and learning. The learning principles dictate that a learner
understands better when material is organised systematically and
taught from the known to the unknown, each concept building on
the other.

Scheme of work

From the syllabus, a teacher prepares a scheme of work. A scheme
of work is a carefully programmed plan of action towards expected
goals and coverage. The teacher has to carefully consider the
syllabus and determine how much of the syllabus content can be
covered over a period of one term.

The arrangement of the scheme of work should be designed so that
concepts build up progressively from the previous ones. A scheme
of work is essential because it:

(a) Helps the learner to link the subject matter from one
subject topic to another.

(b) Provides continuity and cohesiveness in teaching the
content from one topic to another and one sub-topic
to another.

(c) Gives direction to each lesson.

(d) Helps the teacher to determine learning materials and
resources in advance.
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(e)

Provides an opportunity for the teacher to relate the
general outcomes, the specific outcomes and the
content to be taught in order to ensure harmony.

A scheme of work may be planned for a week, a month, a term

or a ycear.

The contents of the scheme of work may vary from one teacher to
another. However every scheme of work must have the following

characteristics:

(a) Academic year i.e. the year in which you are to teach.
e.g. 2017

(b) Term i.e. the one you are scheming for. e.g. Terml

(¢) School’s name

(d) Subjecti.e. Economics

(e) Teacher’s name

(f) Class + Combination

(g) Key unit competence (Gives the competence learners
are expected to achieve at the end of the unit and this
is adapted from the national curriculum)

(h) The content, that is, the syllabus topic area, sub-topic
area and unit to be taught.

(i)  The week and the number of lessons allocated to each
unit. (Consider the timetable and eventual holiday)

(j) Lessons i.e. to be read from the national curriculum.
They are the lessons being taught in that week e.g.
lesson 1, 2, 3, 4.... This shows which lesson is single
and which one is a double lesson.

(k) Learning objectives i.e. within a week, what are the
objectives you want learners to achieve? It should not
be directly copied from the curriculum, but adapted
from the curriculum —one objective in each category
of Knowledge and Understanding, Skills and Attitudes
and values.

() The resources and references, i.e. the teacher should
mention approved textbooks (by REB) and other
reference books to be used when planning the lesson.

(m) The teaching methods and techniques (Outline major
methods to be used in different lessons)

(n) Observations/self-evaluation. (To be filled every week

by the teacher) This should be a brief report on the
progress of the lessons planned in the scheme of work.
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Such reports could include: ‘Taught as planned’. ‘Not
taught due to abrupt visit by some government official’.
‘Children did not follow the lesson; it will be repeated
on a specific date’.

Note: Lecave a space below for comments by the school director or the
Director of Studies (DOS).
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Structure of scheme of work and lesson plan

Scheme of work

Sample of Competence - Based Scheme of work

Academic year: 2017

School: G.S. GAHENGERI

Subject: Economics

Term: 1

Teacher’s name: MULISA Alex

Class + Combination: HEG/MEG S.5 (A’ level)

Key unit competence: To be able to analyse the operation of firms under
different market structures.

Topic area: MICROECONOMICS
Sub-Topic Area: PRODUCTION THEORY
Unit 1: MARKET STRUCTURES.

(meaning, features and
demand and cost curves under
perfect competition)

Lesson 3

Relationship between AR and
MR and profit maximisation
both in the short run and long
run

Lesson 4

Breakeven and shut down
points of a firm and why firms
keep on operating even when
making losses both in the
short run and long run

Dates & number | Lessons Learning objectives

of lessons

(periods) in a

week

Week 1 (from Lesson 1 By the end of the 7 periods /

11/01/17 to Meaning and categories of lessons, learners will be able to:

15/01/17) market structures. » Distinguish between
Lesson 2 a market and a market

7 periods Perfect competition structure.

» Categorise different market
structures.

* Identify the features
that characterise perfect
competition.

* Analyse how profits are
maximised both in the short
run and long run under
perfect competition.

 Illustrate and explain
why firms may continue
to operate below the
breakeven point.
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Resources & References

Teaching methods
& techniques

Observations

Economics for Eastern Africa
secondary schools (2016)

Internet

*  Group work

e Brainstorm

e Pair work

* Case study

e Field visits

e Research work

Lessons well covered
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Week 2 (from
18/01/17 to
22/01/17)

7 periods

Lesson 5

Supply curve under perfect
competition and advantages
and disadvantages

Lesson 6

Monopoly (meaning,
characteristics and sources of
monopoly)

Lesson 7

Price, output and profit
maximisation in the short run
and long run under monopoly
Lesson 8

Price discrimination under
monopoly

Lesson 9

Advantages and
disadvantages of monopoly

By the end of the 7 periods or
lessons, learners will be able
to:

» Appreciate operating
under perfect competitive
markets.

» Distinguish between perfect
competition and monopoly.

* Analyse how monopolists
make profits both in the
short run and long run.

» Appreciate the act of price
discrimination in monopoly
markets.

» Appreciate the operation of
monopoly firms.

Week 3 (from
25/01/17 to
29/01/17)

7 periods

Lesson 10

Measures to control
monopoly power

Lesson 11

Monopolistic competition-
meaning and characteristics
Lesson 12

Short run and long run
price, output and profit
maximisation under
monopolistic competition
Lesson 13

Product differentiation under
monopolistic competition

By the end of the 7 periods or
lessons, learners will be able
to:

» Appreciate the government
hand in control of
monopoly power.

 Identify the different
features and examples of
firms under monopolistic
competition.

* Describe how monopolistic
competitive firms earn
profits both in the short run
and long run.

» Appreciate the role of
product differentiation in
wining market share by
rival firms.
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Economics for Eastern Africa
secondary schools (2016)

Internet

»  Group work
Case study
analysis

» Reflection

Lessons not completed
because some activities
took long

Continued

e Continued
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Week 4 (from
01/02/17 to
05/02/17)

7 periods

Lesson 14

Advantages and
disadvantages of monopolistic
firms

Lesson 15

Oligopoly — meaning, forms
and features

Lesson 16

The demand curve and

price determination under
Oligopoly

Lesson 17

Non-price competition under
Oligopoly

Lesson 18

Profit determination and
advantages and disadvantages
of Oligopoly firms

By the end of the 7 periods /

lessons, learners will be able

to:

* Give the advantages
and disadvantages of
monopolistic competition.

* Identify the unique
features of Oligopoly firms.

 [Illustrate and explain how
prices are determined under
Oligopoly.

» Suggest different ways
of non-price competition
and appreciate its role in
winning market for one’s
commodities.

Week 5 (from
08/02/17 to
12/02/17)

4 periods

Lesson 19

Comparison of different
market structures
Lesson 20

Assessment on Unit 1

By the end of the 4 periods /

lessons, learners will be able

to:

« Differentiate the various
market structures.

* Give analysis of market
conditions and the real
world situations.
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»  Group work

» Case study
analysis

* Inquiry

» Teacher guided
discovery

Lessons well covered

Continued

Individual work test

Test on February 10 after
finishing unit 1
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Lesson plan

This is a detailed outline of how the teacher intends to carry out a
specific lesson. Alesson plan is:

A tool to help a teacher structure and plan activities in a
lesson

An important element within classroom management

An important aspect of facilitating learners learning

A step by step procedure for delivering a lesson.

Lesson planning has many aspects including:

Identifying lesson objectives

Selecting appropriate teaching methods and aids to achieve
the stated objectives

Allocating time to various lesson activities

Producing lesson plan and lesson notes, if any

Identifying appropriate methods for evaluating whether
learning has taken place i.e. whether the lesson objectives
have been achieved.

Important sub headings of a lesson plan are;

(a) Administrative details i.e. Term, Date, Subject, Class,
Unit number, Lesson number, Duration and class size

(b) Topic Area (adapted from the curriculum), sub-topic
area (adapted from the curriculum) Unit from which
the lessons will be taught

(c) Key competence which the learner is expected to
achieve by the end of the unit (adapted from the
curriculum)

(d) Type of special educational needs and number of
learners to be identified by the teacher and prepare
appropriate material equipment to cater for their needs
in class

(e) Learning objectives; in a lesson plan, only instructional
objectives are acceptable and are to be used for one
lesson (single or double)i.e. An instructional objective
is a precise statement of what a learner should be
able to do at the end of a lesson. It always contains 5
components which:

(1)  Reflect on the conditions, or how the learner will
accomplish the task



Introduction

(1)) Determine ‘who’ you are talking about i.e. the
learner

(ii1)) Note the behaviour/ action/ competence you are
looking for as evidence of learner’s action. e.g.
read, write, explain, discuss, examine, analyse
etc.

(iv) Include the content you want the learners to learn

(v) Have a standard of performance — criteria for
acceptable performance

Learning objectives should be stated in a way that each lesson has
a clear statement, with terminal behavior that can be observed and
measured objectively which can be classified as either knowledge
and understanding, skills and attitudes and values.

(a)
(b)
(c)
(d)
(e)
(H
(2

(h)

Q)

Title of the lesson you are going to teach.

Plan for this class (location: in / outside)

Learning or teaching resources

References for learners and teachers

Description of the teaching and learning activity
Timing for each step

Competences and cross cutting issues to be addressed
during the lesson

Introduction i.e. the start of the lesson by the teacher
to motivate learners by creating learning situations that
interest them. It should link what learners have already
learnt and what they are going to learn and therefore
should be brief.

Presentation/ lesson development main body. (Shows
teacher’s and learner’s activities). This is very
important and thus allocated most of the time since
skills are developed and practiced here implying that
activities here should be learner centered.

Summary/ conclusion; This should be brief and
consolidate new learning, make clear what has been
learnt, summarised and noted down if this has not
already been done in partial synthesis. An indication
should be given of the linkage between this lesson and
the next, if appropriate. Homework may be one of the
techniques to be used or assignments or follow-up work
to re-inforce learning.
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(k) Teacher self-evaluation/ comments. Teacher should
write remarks on whether the objectives were achieved
or not and what one intends to do to improve on the
weak points noted during the lesson.

Sample of a Competence — based Lesson Plan
School Name: G.S GAHENGERI

Teacher’s name: MULISA Alex

S L
- . %2 |E§ |8
g z 5 2 °
g o = | 2 - 2 s a
5|8 S | S T % |5 | =
=R »n | = - =] ®,
2 8
2 =
= £ 2 o~ | E
So | 2| < @ E
—_— o “ Gy
—_— O Q ! o () )
— — O [83) 5] — — o0 on
Type of Special Educational |2 Learnerslame and
Needs and number of 1 deaf
learners
Unit title Market structures
Key Unit Learners will be able to analyse the
Competence: |operation of firms under different market
structures.
Title of the Meaning and categories of market
lesson structures.
Plan for this | Inside the classroom
Class Discussion groups of atleast 5.
Instructional |+ Given the two market situations of
objective Kimironko market and SP petroleum,

learners will be able to clearly
differentiate between the two markets
* Given different situations in Rwanda’s
markets, learners will be able to
identify clearly the features in which
perfect competitive markets operate.
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Introduction

Learning
Materials (for
all learners)

Recommended text books - learner’s
book page 45/ internet access/ newspaper
articles on economics, economics
journals.

References Basic Economics for East Africa, John
Ddumba Ssentamu
Timing for Description of teaching and learning | Competences and
each step activities cross cutting issues
Through discussions in groups of at least to be addressed
five, learners will identify the unique
features in different markets in Rwanda.
This will help them appreciate the
performance of different firms in different
markets in Rwanda.
Teacher’s Learner’s activities
activities
Introduction |+ Introduces |Listens and attempts to |- Listening and
10...mins ( the new unit | give answers like: cooperation through
approx 10%)| toarouse a) a market is an answering questions
learners’ arrangement where |- Communication
morale. buyers and sellers | through responding to
* Givesa meet to transact questions
market business - Critical thinking by
situation in | b) oranges, tomatoes, | giving answers related
classroom. bread etc to their home market
* Asks learners -Learners go into areas.
questions their groups and
like: await instructions
-What is a
market?
-What kind of

goods are sold
in your market
areas?

-Then puts
learners in
groups of about
fives.
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Development
of the lesson
60...mins

(approx.
75%)

Asks the
different
groups to
open books
given to them
on page 4 and
try to discuss
activity 1
which says
What
activity

is being
carried out
in photo A
and B What
commodities
are being
sold...
(activity to
be done in
20 minutes
only)

Asks group
one to present
what they
discovered on
photo A

Asks group
four to
present what
they found
out about
photo B

Tells learners
about

their two
presentations
and
categorises
them into
perfect
markets and
imperfect
markets.

Open th